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Strategy: READ/THINK ALOUD 
 
Overview: 
 
The Read/Think Aloud strategy combines two proven reading strategies that can support 
comprehension of content and increase literacy skills. The “Read Aloud” is a strategy in which a teacher 
sets aside time to read to students orally from a text or literary work. Teachers generally select a text 
that is above the reading level of students but not above students’ listening level.   
 
The “Think Aloud” is a strategy in which the teacher models how he/she reads and thinks about what is 
being read. The teacher explicitly models what is done implicitly while reading different types of 
materials. This strategy helps students visualize what occurs unconsciously by the proficient reader. 
 
These two strategies can be paired to offer students the opportunity to listen to new ideas in a 
particular subject come to life as the teacher reads aloud and thinks through the use of prior knowledge 
before reading; encountering difficult vocabulary; and visualizing the action in the novel, story or text. 
Combining the “Read Aloud” and the “Think Aloud” strategies will provide students with a strong 
context for learning.  
 
Instructional Strategy: 
 
For the Read Aloud, a teacher could read fiction material of high interest on a topic that will be used in 
class. For example, if an American History class is studying the Civil Rights movement, the teacher might 
choose to read Red Mountain, a novel about the civil rights movement in Alabama, written through the 
eyes of a teenager who lived during the 1960’s.  This reading could “give life” to the history textbook. 
The teacher could also read aloud sections of the textbook that might have concepts that are too 
difficult for students to fully comprehend.   
 
As the teacher begins reading, he/she asks questions that might come to mind about the book title or 
topic. Then answer these questions for students. These questions will help students prepare for the 
topic of the book or story to be read, and modeling this type of thinking orally demonstrates for 
students how to analyze a book and prepare to read a selection. If a difficult word is used in the text, 
talk about what you do as a reader to determine the meaning of the word. Bring in content learned in 
previous units to connect the dots of learning for students. The possibilities are endless for conversation 
with students as you read. These conversations will encourage student interest and will better prepare 
them for learning more about the topic of focus.  
 
 
You are ready to TeachItNow! Here’s how you can use the “Read/Think Aloud” strategy to teach 
adding details for interest in writing. The learning target, instructional activity, and assessment 
technique are provided. 
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Learning Targets: 
 
Students will brainstorm information that can be used as supporting details for a writing sample to 
create a more interesting story.   Students will rewrite the story adding additional details for interest. 
Students will write an original story with supporting details to create a story that is interesting for a 
reader. 
 
Instructional Activity: 
 
Write a short story about a recent personal experience but omit details that add interest for the reader. 
Use this short story for your class. For example, I wrote a story about my summer vacation at the beach 
with my family but left out many of the rich descriptions and details.  
 
Read the short story to your class but ask them to close their eyes and to visualize the experience as the 
story is read. (I live near the beach so my students were familiar with spending time at the beach.) Then 
ask several students to describe what they visualized as parts of the story were read.  Many different 
scenes will emerge as students describe what is in their mind’s eye.    
 
Read the story again. Ask students what is the difference in what was envisioned and what was read. 
This question should begin the discussion of descriptors, detail, and interesting facts. Use a document 
camera or projector to display the story. (Triple space between lines for edits.) Have students volunteer 
details or descriptions that might be added, and ask students why these additions should be made. 
Write the details on the story being displayed on the board. After students have shared details, ask 
students to independently re-write your story with more supporting details to add interest.  
 
Use a rubric to assess student re-writes. Students should be given this rubric prior to beginning the re-
writes. A full explanation of the rubric and the language of the rubric should be provided to the whole 
class. (See next page.) 
 
Formative Assessment: 
 
Once students have re-written the story, they should partner for review of their re-written story based 
on the rubric. After the partner review each student should write a summary paragraph of the strengths 
and areas of improvement provided by the partner and their own reflection of the work. 
Students would then revise their work based on the feedback from the partner and their own reflection 
of their work.  
 
Summative Assessment: 
 
Students would write an original story that includes supporting details that add interest for the reader. 
The same rubric used for the formative assessment should be used for this assessment, as well. 
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Writing Rubric

Level  1 The writing lacks a central idea or 
purpose. The writing is 
characterized by: 

¶ ideas that are extremely limited or simply unclear. 
¶ attempts at development that are minimal or non-existent; 

the paper is too short to demonstrate the development of an 
idea.  

¶ lack of focus. 

Level  2 Main ideas and purpose are 
somewhat unclear or development 
is attempted but minimal. The 
writing is characterized by: 

¶ a purpose and main idea(s) that may require extensive 
inferences by the reader. 

¶ minimal development of main idea; insufficient details. 
¶ irrelevant details that clutter the text. 
¶ extensive repetition of detail. 

Level  3 The reader can understand the 
main ideas, although they may be 
overly broad or simplistic, and the 
results may not be effective. 
Supporting detail is often limited, 
insubstantial, overly general, or 
occasionally slightly off-topic. The 
writing is characterized by: 

¶ an easily identifiable purpose and main idea. 
¶ predictable or overly-obvious main ideas or plot; conclusions 

or main points seem to echo observations heard elsewhere. 
¶ support that is attempted, but developmental details that are 

often limited in scope, uneven, somewhat off-topic, 
predictable, or overly general. (expository, persuasive, for 
example)  

¶ details that may not be well-grounded in credible resources; 
they may be based on clichés, stereotypes or questionable 
sources of information. 

¶ difficulties when moving from general observations to 
specifics. 
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Level  4 The writing is clear and focused. 
The reader can easily understand 
the main ideas. Support is present, 
although it may be limited or 
rather general. The writing is 
characterized by: 

¶ an easily identifiable purpose. 
¶ clear main idea(s). 
¶ supporting details that are relevant, but may be overly 

general or limited in places; when appropriate, resources are 
used to provide accurate support. 

¶ a topic that is explored/explained, although developmental 
details may occasionally be out of balance with the main 
idea(s); some connections and insights may be present. 

¶ content and selected details that are relevant, but perhaps 
not consistently well-chosen for audience and purpose. 

 

Level 5 The writing is clear, focused and 
interesting. It holds the reader's 
attention. Main ideas stand out 
and are devleoped by supporting 
details suitable to audience and 
purpose. The writing is 
characterized by: 

 

¶ clarity, focus and control. 
¶ main idea(s) that stand out. 
¶ supporting, relevant, carefully selected details; when 

appropriate, use of resources provides strong, accurate, 
credible support. 

¶ a thorough, balanced explanation/exploration of the topic; 
the writing makes connections and shares insights. 

¶ content and selected details that are well-suited to audience 
and purpose. 
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Level 6 The writing is exceptionally clear, 
focused and interesting. It holds 
the reader's attention. Main ideas 
stand out and are devleoped by 
strong support and rich details 
suitable to audience and purpose. 
The writing is characterized by: 

 

¶ clarity, focus and control. 
¶ main idea(s) that stand out. 
¶ supporting, relevant, carefully selected details; when 

appropriate, use of resources provides strong, accurate, 
credible support. 

¶ a thorough, balanced in-depth explanation/exploration of the 
topic; the writing makes connections and shares insights. 

¶ content and selected details that are well-suited to audience 
and purpose. 


